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Abstract
In 2007, I published a paper which described how I had taught the various 
patterns of English sounds to three different groups of Japanese English learners, 
using three simplified symbols which represent what different speech sounds are 
made, with the results that all three groups had made progress. Through the 
training, it became less difficult for them to catch every English word in short 
sentences which had sounded one long words to them before they received the 
training.
In this paper, I describe a more efficient impact of a short-term, one-on-one 
training for developing English listening skills conducted in 2007, 2008, 2009. 
Applying the same visual approach to natural speed English, the one-on-one training 
produced better results in a shorter period of time in comparison with the group 
training, which was helpful to save participants’ time and therefore, to encourage 
them to be more motivated and more willing to learn.
Giving individual training to participants makes it clear that what types of 










The Practice of a Short-term, One-on-one Training for 















































































　　① Cut it out, please.  ⑪ I brought your letter here.
　　② I wasn’t around then. ⑫ We’e got to get out of here.
　　③ I could have had it. ⑬ You really mean that?
　　④ What do you mean by that? ⑭ You would have made it.
　　⑤ I’m going to miss you all. ⑮ It won’t work out.
　　⑥ Take it or leave it. ⑯ Give me a call anytime.
　　⑦ You can keep it if you like. ⑰ Can I get you something?
　　⑧ How about a cup of coffee? ⑱ You want a drink or something?
　　⑨ Will you get him on the phone? ⑲ Paul is as old as Anne.























When in Rome  ＃４
“There 
） 
are some specta ´ cular sho ´ ts. My ca ´mera is going to be conte ´nt / ha ´nging with 
Ha ´mmond.”
“You know, unemplo ´ymen t 
） 
is no ´ t / that / ba ´d.”
“O ´K, the se ´ tup 
） 
is ní ce, but 
） 
I do ´ want / my jo ´b/ ba ´ ck.”
“Oh, so ´ do I. You know, a ´ fter 
） 




“O ´K. Fo ´ur da ´ys 
） 
of / this…thre ´e days.”
“You know I think the re ´ason we’re he ´ re 
） 
is, Ha ´mmond / has 
） 
a thí ng for you.”




I ´  wo ´ r k/ together. There 
） 
is no ´ thí ng.”
“O ´K.”
“So Cha ´ rlie, but / you think 
） 
you’ll e ´ver tal k/ to Pa ´ olo again?”
“That / was 
） 
a gre ´at / change 
） 
o f/ su ´bject /. You know I do ´n’t / thin k/ that / Pa ´ olo and I ´   
would 
） 
h /ave e ´ver really go ´ tten 
） 















a wa ´y too la ´ id /-back 
） 
Ita ´ lian.”
“Like o ´ il 
） 
and / ví negar.”




a sa ´ lad, and 
） 
it / turns 
） 
out /
to be a gre ´at / combina ´ tion.”





























































































































































































プラスαとして，学生が任意で持ち寄った英語の童話（例として The Tale of Peter 
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